Educational Modules Addressing the Doctor as Educator Competencies

Further information on the modules discussed below is available from Fiona Lake
(Fiona.Lake@uwa.edu.au) and Mark Rowe (mark.rowe@vma.com.au).

The Bridging Project was able to take an initial step in developing and piloting educational
modules which addressed the educational competencies defined across levels of education
and training. This effort was directed by Associate Professor Fiona Lake at the University
of Western Australia (UWA) and built upon the existing modules for the highly successful
program, ‘Teaching on the Run’. Developing instructional modules designed to address
the specific competencies expected of medical students, prevocational trainees, vocational
trainees and independent practitioners was recognized to be a monumental task. To be
effective, these modules had to address the competencies unique to each of these levels of
education and training, and also had to be tailored to the contexts of each specialty at the
levels of vocational trainee and independent practitioner. As a pilot development, Fiona
Lake and her colleagues at UWA mapped the competencies for the educational roles of
planner, teacher, clinical supervisor and assessor into three or four modules for each of
four levels of education and training. These modules are presented in the summary table
below, and an outline of each module is presented as an appendix to this document.

Fiona Lake and her colleagues then developed the instructional plans and materials (3-hour
workshops with pre-reading and preparation) for the seven modules numbered 203, 301,
302, 303, 401, 402, and 403, which focused on competencies for vocational trainees and
independent practitioners. The materials developed for these modules include detailed
instructional outlines, PowerPoint slides, videotaped scenarios, role play exercises, letters
of invitation and evaluation forms. For this pilot exercise these modules were developed
for a teaching and learning in a community context, and were successfully trialed at
workshops with general practice clinical supervisors and medical educators.
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The seven modules described above can be available for use by others. This sharing of
material has worked well with Teaching on the Run and contributed to a community of
educators who now collaborate across Australia. Conditions on using the modules need to
be met to ensure that they are implemented effectively. Individuals presenting the modules
will be required to have attended and co-facilitated a workshop before doing so on their
own, to acknowledge the developers, to not use for profit, and to share further
developments.

As noted, the material described above has been developed for teaching and learning in
community practice settings and at the levels of vocational training and independent
practice. A logical continuation of The Bridging Project would be to broaden the work
begun by Fiona Lake to other disciplines and to the other levels of education and training.
Such an initiative can build upon several existing developments:

e TOTR is already widely used, but is not currently organized into a vertical
curriculum. There would be direct benefits to refining TOTR into a set of
vertically integrated modules across levels of education and training that permit
trainees at higher levels to build upon the educational skills acquired at previous
levels.

e A number of Colleges are already working with Fiona Lake to develop discipline
specific workshops based on TOTR.

e Through a grant from PMCWA, modules entitled ‘Learning on the Run’ (LOTR)
have been trialed for medical students and prevocational trainees, and are planned
to be available soon for use across Australia. To merge TOTR and LOTR into a
complete suite of modules that progressively address competencies across all
levels of training would be of great benefit.

Building upon these activities in a coordinated, collaborative fashion could produce highly
effective instructional programs and realize significant economies of scale through a
sharing of expertise, materials, facilitator training programs, etc. At the moment there are
no plans for such a development. It is hoped therefore that, as needed, individual
stakeholders will use the competency statements from The Bridging Project to guide the
development of their own instructional programs and strategies.



Overview of the Workshops
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